
Annotation of the Diagnostic
Warmup
This section gives an overall impression of the student’s abilities in relatively free speech. Reading aloud can sometimes give a different impression of a student’s abilities than free speech, especially with fluency. Transcribe each answer in full and turn in your transcriptions.
Part I

The listening diagnostic is a dictation.  It tries to get at the perceptual abilities of the student.  What are they actually hearing in normal speech?  Are they missing function or content words?  Do they not hear grammatical endings accurately?  Most pronunciation diagnostics do not test listening, though it is a critically important area.

Part II 

This is a general diagnostic, the kind usually included in books.  Listen for 4 areas only:  consonants, word stress, intonation, and grammatical endings.  Vowels, linking, rhythm and prominence are tested elsewhere. 
Part III

I call this the “I dare you!” way to diagnose vowel issues.  I find that in longer texts, vowel issues are hard to hear.  With minimal pairs, the problems are more obvious to everyone.  Students see the pairs and know there is a difference.  They make the difference if they can.  Teachers also can hear the issues more easily.  It’s completely non-contextualized, but I’ve not found a better, more painless way to diagnose vowels.  There’s nothing hidden in the task.  

Part IV

This section allows you to listen for linking with a couple of sentences for each linking issue.  Each phrase is read two times, with the second one counting.  (On short phrases, there’s little chance to get a rhythm going, so reading it twice insures that students get a better chance at producing the phrase smoothly.)
Part V

This section tests phrase rhythm.  You will listen for two separate issues.  First, listen for the presence of a reduced vowel in function words.  Second, listen for the lengthening of stressed syllables in content words.

Part VI

These dialogues focus on prominence (sentence stress) in new information and in contrasts.  Prominence can be hard to diagnose, but these dialogues are meant to highlight obvious uses of prominence that are easy to hear.
Part VII
In this section, students talk about their favorite holiday celebration. Transcribe the first minute of their speech.

Part VIII
In this section, students narrate the content of a short video story. Transcribe the first minute of their speech and use it to complement your other diagnoses. Video is at https://www.youtube.com/watch?v=W_B2UZ_ZoxU
Pronunciation Diagnostic Assignment
Student Name  Wei
Your Name Agata Guskaroska
Student country China
Student Native Language Chinese 
Student email ____________________________
Student Phone _____________________

Directions

1. Listen to the entire recording first to make sure that it is complete.

2. Make 6 copies of the reading passage for marking (you’ll need them) and 2 copies of your other pages.

3. Listen to each task before starting on the next one.  Make sure to finish it before going on.

4. After finishing, listen one more time to make sure of your judgments.

5. When you are finished, tally up the consistent errors on the PRONUNCIATION DIAGNOSTIC sheet.

6. Choose the three targets (the sound the speaker has trouble with) you think are most important for this student to work on and indicate whether there is a consistently confused sound, such as /t/ for /t/.  Give a reason for your choices on the RECOMMENDATIONS sheet.  

7. Choose two additional errors in case your first three are not appropriate for some reason.

8. Turn in your final marked copy, the PRONUNCIATION DIAGNOSTIC sheet, and the RECOMMENDATIONS sheet one week from today.  You will be graded on the accuracy on the diagnostic and whether the targets chosen are appropriate.
Warm-up
The student answered the following questions.  Transcribe what the student said in normal spelling.  Describe your global impression of the student’s pronunciation and speaking abilities in free speech (i.e., not reading). Listen several times and mark down any speaking or pronunciation patterns that seem odd or wrong.

Before transcribing the student’s speech, listen to the entire page and rate the student’s speech according to intelligibility, comprehensibility, and accentedness (Munro and Derwing, 1995)

Intelligibility (How you understand the words that are spoken, i.e., how many words/phrases can you simply not understand?)

Number of words/phrases not understood __One word (couldn’t understand what is it), and three were confusing
Comprehensibility (How much effort do you have to put forth to understand the student – this is rated on a 1 – 9 scale)


Student is always
1    2    3    4    5    6    7    8    9

Student is frequently

easy to listen to






hard to listen to

Accentedness (How pronounced is the student’s accent relative to a local accent – this is rated on a 1 – 9 scale)


Student has very
1    2    3    4    5    6    7    8    9

Student has a very

little noticeable accent





strong foreign accent

1.
What is your name and where are you from?

· My name is Wei Wong. I come from China. - Shanghai. My home town is ‘Gorgan’ it’s near Shangay. 
2.
Tell me something interesting where you are from, about your hometown.

· I think the food is interesting in my home town. Especially the sea food. I like sea food. But in Iowa I can’t find the very fresh sea food like in my hometown. Shangay is very big and modern city. I think it’s very charming and very interesting. People can find differen different things, new things every day and I think it’s very exciting. So.. ah.. I think there’s nothing more to talk about.
3.
What are you studying at ISU?  Can you tell me a little about it?

· My major is Landscape architecture. – Ah.. Major.. doing.. Now I’m the first year student, so now I’m just learning some basic knowledge and skills. Ahh.. like how to.. hm.. make.. the.. hm.. doing some ______, some research to collect the data and making map.. The location we’re going to make the plan for the environment, the local people, the native, the community, like that.
4.
Why do you want to take part in pronunciation tutoring?


- Because I think if I want to do better in my study in my major I have to communicate with my professor and my classmate better so I want to speak more frequently 

5.
If you could travel anywhere in the world, where would you go?  Why?

· In the road? Travel? I think everywhere. Hm.. specific, nowhere in my mind now, it’s empty. Maybe just somewhere… Now I just want to go warm place it’s so cold here. – yeah it’s still warm
Overall impressions of speaking and pronunciation abilities

The student has poor vocabulary and hesitates a lot, makes long pauses while thinking of a new word to use. The biggest problem here is not very high knowledge of English which prevents the speaker to be fluent. Regardless of that, the speech is generally intelligible. I could understand almost all of the words, with exception of only one and a few that I had to replay the audio in order to understand. I noticed some sounds being added like for example ‘the food’ sounded like ‘their food’ at the beginning because the learner seems to add ‘r’ between ‘the’ and ‘food’. Some of the vowels seem shorter and the final consonant almost disappearing like for example in ‘sea food’. I can also notice some stress and intonation problems. 

Part I
The students listened to and tried to write out the following dialogue.  Analyze the errors on the dictation, and decide what kinds of language features they had difficulty hearing accurately.  Some of the common types of listening errors are underlined.

A:
Excuse me, could you give me a hand?

B:
I’m not sure.  What did you need?

A:
I’d like some help moving this (replaced with ‘the’) table.  It’s very heavy.

B:
Where’d (replaced with ‘do’) you want to move it?


A: 
I wanted to move it up to the next floor.

B:
That’ll(replaced with weren’t) be too much for (replaced with ‘to be’) just two of us.  We’ll need more people.
Analysis of listening abilities.


First, I will start with the features the learner omitted. She omitted the ‘–ed’ past tense suffix, the verb ‘will’ and the definite article ‘the’. Furthermore, there were some words which the learner replaced with other words. She replaced the demonstrative ‘this’ with the definite article ‘the’; she replaced ‘Where’d’ with ‘Where do’; replaced ‘That’ll’ with ‘That weren’t’ and finally, replaced ‘for’ with ‘to be’.

The omission of the suffix –ed may indicate two issues: 1) the student does not listen to the suffix because she hasn’t acquired the Past Simple tense; 2) the student does not listen to the suffix and thus does not produce it in her speech. We need speech samples to determine this statement of course. However, this may be connected to the replacement of the auxiliary for past tense ‘did’ in sentence 4 with the auxiliary for Present Simple Tense ‘do’. The learner was aware that there should be an auxiliary verb in that sentence so she may not heard what the speaker said and she supposed it is the auxiliary ‘do’. This Present Simple question may have lead the learner to overhear the answer to be also in Present Simple. We have similar situation with the last sentence. The student wrote ‘weren’t’ instead of ‘ll’ (the short form of will). These two words do not have similar pronunciation so I suppose that the learner was trying to fill in the “gap” of an auxiliary. In the next sentence the learner also replaces the preposition ‘for’ with ‘to be’. This situation of replacement of words may indicate that the learner is aware of some of the grammar and syntax rules of English and even though she cannot hear the actual words she tries to replace them with more or less the appropriate parts of speech. In further analysis we will hopefully be able to determine whether this problem is on a phonetic/phonological level, or it is a grammar knowledge issue. The problem could also be understanding connected speech.
Finally, all the words the learner omits are function unstressed words, and unstressed syllables. So basically, the omitted words and syllables are pronounced like one sound (e.g. /l/, /d/, etc). Due to this reason and according to my teacher experience, my conclusion of the learner not being able to hear these words may be lack of grammar knowledge mainly. It could also be connected to pronunciation, if the learner is not able to hear the sounds, she probably won’t be able to produce them. We will try to find out in following analyzes how she pronounces these words.
Part II
Directions:
You should make several copies of the reading passage before you start.  Use a separate copy for each of your tasks.  Finally, mark a clean final copy to turn in.

A. Mark all consonant errors by putting the mistaken pronunciation above the letter.  If the speaker has deleted a sound, write Ø above the sounds which are deleted.  If the speaker has added any sounds, write “+” and the sound.

B. Mark all errors in pronunciation of the underlined grammatical endings -ed and -s.  If there is no error, don’t mark anything.
C. Note any word stress errors by marking a stress mark above the vowel sound that was stressed, e.g.,   strategies gets pronounced as stratégies.  Word stress words to listen for are in bold.  If there is no error, don’t mark anything for the word.

D. Listen for the marked intonation patterns.  If they are incorrect, write in  the speaker’s intonation.  If there is no error, don’t mark anything.

D. Consonant errors
1.  Is English your native language? (  2.  If not, your foreign accent may show people that you come from another country.  3.  Why is it difficult to speak a /n+/ foreign language without an accent? ( 4.  There are a couple of answers to this question.  5.  First, age is an important factor in learning to pronounce.  6.  We know that young children can learn a second language with perfect pronunciation. 








   /z/


       /d/
 7.  We also know that older learners usually have an accent, though some older individuals also have learned to speak without an accent. 

8.  Another factor that influences Ø your pronunciation is your first language.  9.   English speakers Ø can, for example,( recognize people from France by their French accents.  10.  They can also identify Spanish or Arabic speakers over the /+r/ telephone, just by listening carefully to them.  

11.  Does this mean that accents can’t be changed? ( 12.  Not at all! ( 13.  But you can’t change your pronunciation without a lot of hard work.  14.  In the end, improving appears to be a combination of three /s/ things:  concentrated hard work,( a good ear, ( and a strong ambition to sound like a native speaker. (  

15.  You also need accurate information about English sounds, ( effective strategies for practice, ( lots of exposure to spoken English, ( and patience.(   16.  Will you make progress,( or will you give up? (  17.  Only time will tell, I’m afraid.(  18.  But it’s your decision. /z/  19.  You can improve!  20.  Good luck, and don’t forget to work hard.(



B. 
Grammatical endings -ed and -s.  

1.  Is English your native language? (  2.  If not, your foreign accent may show people that you come from another country.  3.  Why is it difficult to speak a foreign language without an accent? ( 4.  There are a couple of answers to this question.  5.  First, age is an important factor in learning to pronounce.  6.  We know that young children can learn a second language with perfect pronunciation.  7.  We also know that older learners usually have an accent, though some older individuals also have learned to speak without an accent.

8.  Another factor that influences your pronunciation is your first language.  9.   English speakers can, for example,( recognize people from France by their French accents.  10.  They can also identify Spanish or Arabic speakers over the telephone, just by listening carefully to them.  

11.  Does this mean that accents can’t be changed? ( 12.  Not at all! ( 13.  But you can’t change your pronunciation without a lot of hard work.  14.  In the end, improving appears to be a combination of three things:  concentrated hard work,( a good ear, ( and a strong ambition to sound like a native speaker. (  

15.  You also need accurate information about English sounds, ( effective strategies for practice, ( lots of exposure to spoken English, ( and patience.(   16.  Will you make progress,( or will you give up? (  17.  Only time will tell, I’m afraid.(  18.  But it’s your decision.  19.  You can improve!  20.  Good luck, and don’t forget to work hard.(





C.
Word stress

1.  Is English your native language? (  2.  If not, your foreign accent may show people that you come from another country.  3.  Why is it difficult to speak a foreign language without an accent? ( 4.  There are a couple of answers to this question.  5.  First, age is an important factor in learning to pronounce.  6.  We know that young children can learn a second language with perfect pronunciation.  7.  We also know that older learners usually have an accent, though some older individuals also have learned to speak without an accent.

8.  Another factor that influences your pronunciation is your first language.  9.   English 

(She pronounces this word very quickly and confusing so I’m not sure if the problem is stress)

speakers can, for example,( recognize people from France by their French accents.  10.  They can also identify Spanish or Arabic speakers over the telephone, just by listening carefully to them.  

11.  Does this mean that accents can’t be changed? ( 12.  Not at all! ( 13.  But you can’t change your pronunciation without a lot of hard work.  14.  In the end, improving appears to be a
 combination of three things:  concentrated hard work,( a good ear, ( and a strong ambition to sound like a native speaker. (  

15.  You also need accurate information about English sounds, ( effective strategies for practice, ( lots of exposure to spoken English, ( and patience.(   16.  Will you make progress,( or will you give up? (  17.  Only time will tell, I’m afraid.(  18.  But it’s your decision.  19.  You can improve!  20.  Good luck, and don’t forget to work hard.(





E. Intonation patterns 
                   (
1.  Is English your native language? (  2.  If not, your foreign accent may show people that you come from another country.  3.  Why is it difficult to speak a foreign language without an accent? ( 4.  There are a couple of answers to this question.  5.  First, age is an important factor in learning to pronounce.  6.  We know that young children can learn a second language with perfect pronunciation.  7.  We also know that older learners usually have an accent, though some older individuals also have learned to speak without an accent.

8.  Another factor that influences your pronunciation is your first language.  9.   English speakers can, for example,( recognize people from France by their French accents.  10.  They can also identify Spanish or Arabic speakers over the telephone, just by listening carefully to them.  

11.  Does this mean that accents can’t be changed? ( 12.  Not at all! ( 13.  But you can’t change your pronunciation without a lot of hard work.  14.  In the end, improving appears to be a 
    






      (                  (
combination of three things:  concentrated hard work,( a good ear, ( and a strong ambition to sound like a native speaker. (  




           (                  
15.  You also need accurate information about English sounds, ( effective strategies for 
                (                                                    (
practice, ( lots of exposure to spoken English, ( and patience.(   16.  Will you make progress,( 


        ,(
or will you give up? (  17.  Only time will tell, I’m afraid.(  18.  But it’s your decision.  19.  You can improve!  20.  Good luck, and don’t forget to work hard.(





PART III   This section tests minimal pairs of vowels that are often difficult for speakers of other languages.  Mark any errors using phonemic symbols above the vowel.
Column 1 (
/iy/ - /ɪ/
beat----bit /ɛ/
deed----did

seek /ɪ/ ----sick /iy/
leap-/ɛ/ ---lip 
/ɪ/ - /ɛ/

bid-----bed

miss /ɛ/----mess /æ/
lit  /ɛ/-----let
lift—left

/ɜr/ - /ʌ/
bird----bud

girl----gull

shirt /ɪ/ ----shut
lurk  /ʊ/—luck

Column 2 (
/ɛ/ - /æ/
met-----mat

bed-----bad

men----man /ɛ/
guess----gas

/uw/- /ʊ/
Boot /ʊ/ ----book

Luke /ʌ/----look

pool----pull  /uw/
fool----full  /uw/
/ey/ - /ɛ/ 
late----let

mate /ɛ/----met /ɪ/
laid /ɛ/----led
raid /ay/ ---red

Column 3 (
/a-ɔ/ - /ow/
Caught /ɛ/----coat

Bought /ow/----boat

law----low

raw----row (shorter ow)
/a-ɔ/ - /ʌ/
cot----cut

lock----luck

cob----cub
mod----mud

/ay/ - /aw/ - /ɔy/
nice----noise /ow/
ties----toys

kind /ɛ/-----count /a/
high----how [shorter aw]

Part IV
This section tests linking of various sorts.  Decide if the linking is appropriate in the marked cases.  Each phrase is read two times on the tape.  Listen to the second one, and circle it if the linking is wrong (#1-2 C__V; #3-4 V__V; #5-6 C__Different C; #7-8 C__Same C)


1.
Come  over to my house.

5.
Bob  tried  to help.

         




      

2.
A bowl  of ice cream

6.
Don't  walk  behind  me.

3.
Play  it again.


7.
In  November.

      
  



             

4.
It was so  easy.


8.
About  2:00.

Part V-A
This section tests phrase rhythm.  Listen for the reduced vowels in the underlined words.  Circle the words that show errors in rhythm, that is, that do not use a reduced vowel. 
    ən

1.
Do you like bread and butter?

    ər
2.
I tried out for the team.

 ə
3.
Have you been to New York?

           ə
     ər
4.
I had to either stay or go.



            ə
ə
5.
I used to work on a farm.

         ə
6.
Have you ever flown on a plane?

  ə       ə
7.
He said that he can be there.



ə

    ə/ɪ
8.
I used to drive everywhere in a truck.

Part V-B
This section tests phrase rhythm.  This time, listen for stretched out, lengthened syllables in the underlined words.  Circle the words that do not use lengthening to mark stressed syllables.

1.
Do you like bread and butter?

2.
I tried out for the team.

3.
Have you been to New York?

4.
I had to either stay or go.

          

5.
I used to work on a farm.

6.
Have you ever flown on a plane?

7.
He said that he can be there.

8.
I used to drive everywhere in a truck.

Part VI
This section examines prominence on new information and in contrasts.  Mark all errors in prominence with a  (  above the mistake.  The correct prominence patterns you need to listen for are in bold.  If the student puts prominence on the correct word but also on another word, mark the one that is mistaken. 

Dialogue 1











         (                        (  
Excuse me, I lost a book.


(  
What kind of book?

It was a chemistry book.  A lab book.

                        (  
For Chemistry 101?



(  
No, Chemistry 201.

Dialogue 2






       (  
We’re having a party for Ellen on Monday.  Can you come?


(  
Does she know about it?

No, it’s a surprise party.  Why?


(  
She hates surprise parties.

Dialogue 3
I just got a new computer.


   (  
What type?  A desktop?

No, it’s a laptop.  It’s fast, really fast.  Not like my old one.


   (  
How old was it?

Six years.  No, that’s wrong.  It was seven years old.

Dialogue 4
I heard Jane makes clothes.

Actually, I think she sells them.  She works at the mall.

Which mall?

The new one.

Part VII
Transcribe the first minute of the student’s narration of their favorite holiday.  Mark all vowel, consonant, word stress,  -ed and -s ending errors  (don’t worry about intonation, prominence, or rhythm).  If the student goes over 1 minute, stop transcribing.
As at the beginning, before transcribing the student’s speech, listen to the entire page and rate the student’s speech according to intelligibility, comprehensibility, and accentedness (Munro and Derwing, 1995)

Intelligibility (How you understand the words that are spoken, i.e., how many words/phrases can you simply not understand?)

Number of words/phrases not understood ___1__ ‘all the family members’ sounded like ‘older family members’
Comprehensibility (How much effort do you have to put forth to understand the student – this is rated on a 1 – 9 scale)


Student is always
1    2    3    4    5    6    7    8    9

Student is frequently

easy to listen to






hard to listen to

Accentedness (How pronounced is the student’s accent relative to a local accent – this is rated on a 1 – 9 scale)


Student has very
1    2    3    4    5    6    7    8    9

Student has a very


little noticeable accent





strong foreign accent

   /-ɪ/

         /d/                                    /d/
I’d like to talk about the spring festivàl. It is in the.. ah.. ah…first of January in Lunar calendar in 











        /ɛ/                  /d/
China. And it is a biggest festival in China, and all the /+r/ Chinese people will celebrate the 


    /d/

            /d/



  /ɛ/                  
festival. In the spring festival all the /+r/ family members will get together to have a big dinner. 
Part VIII
Transcribe the first minute of the student’s narration of video story.  Mark all vowel, consonant, word stress,  -ed and -s ending errors  (don’t worry about intonation, prominence, or rhythm).  If the student goes over 1 minute, stop transcribing.
As at the beginning, before transcribing the student’s speech, listen to the entire page and rate the student’s speech according to intelligibility, comprehensibility, and accentedness (Munro and Derwing, 1995)

Intelligibility (How you understand the words that are spoken, i.e., how many words/phrases can you simply not understand?)

Number of words/phrases not understood ___None______

Comprehensibility (How much effort do you have to put forth to understand the student – this is rated on a 1 – 9 scale)


Student is always
1    2    3    4    5    6    7    8    9

Student is frequently

easy to listen to






hard to listen to

Accentedness (How pronounced is the student’s accent relative to a local accent – this is rated on a 1 – 9 scale)


Student has very
1    2    3    4    5    6    7    8    9

Student has a very


little noticeable accent





strong foreign accent


     /d/
          /d/          /-r/


In the video the little girl Rene she’s very jealous of her sister Sunny because Sunny
             

      

       /s/                                            /b/

    /s/ 
 always do Ø /-s/ good in almost everything. She winØ /-s/ a lot of trophies. The girl thinkØ/-s/ her 

         /ɛ/








/-ɪ/
sister is always better than her  and she Ø/-s/ very jealous and she writes some bad words in her diary 



    /d/                 /d/
like I hate Sunny and, the /+r/.. but the /+r/ words maybe become.. hm.. the /+r/ diary….

Student Name
Wei





Name Agata Guskaroska
Student Native Language Chinese 

PRONUNCIATION DIAGNOSTIC
This student has the following types of errors.

Rhythm and Linking
__Yes_
Does not lengthen stressed syllables more than other syllables.

__Yes
Does not use reduced vowels for unstressed words and syllables.

__Yes
Does not link together words within a phrase.   Circle the kinds of linking not done (V=Vowel; C=Consonant)

V___V   
  C___V  
   C___Same C  
 C___Different C

__Yes
Sometimes adds sounds, especially /r/, to link words together in a phrase.

_____
Often deletes sounds and syllables when speaking.

Phrasing, Stress, and Prominence
_____
Does not read in logical phrases or pauses too frequently

Sometimes  Does not consistently place prominence on the correct words.

Sometimes Does not consistently place prominence on new information.

_____
Prominence is not longer or higher in pitch than other words.

_____
Word stress is frequently incorrect

Examples: ________________  ________________  ________________  _______________  _______________

Intonation  (in the reading passage)
__Yes
Does not use rising pitch correctly. (Sentences 1 and 11)

_____
Does not use falling pitch correctly. (Sentences 3, 12 and 20)

_____
Does not use level pitch correctly. (Sentences 9 and 17)

__Yes
Does not use pitch correctly on series of items (Sentences 14 and 15)

__Yes
Does not use pitch correctly on choice questions (Sentence 16)

Consonants
_____
Student often says one sound instead of another, e.g., /t/ instead of /ɵ/ [think]

      / d or s   /   instead of    /  th / sounds  /θ/ /ð/ 
Example ____/d/_all the family_/s/ think__
     /z/  instead of  / s /  Example ___ decision. /z/  ____________

      /     /   instead of    /     /  
Example _______________   /     /  instead of  /     /  Example _______________

_____
Student uses non-English sounds instead of English sounds (explain)
  
    ______________________________

__________________________________

Vowels
_____
Student often says one sound instead of another, e.g., /iy/ instead of /ɪ/ [live]

   /ɛ/ /   instead of    / ɪ /  
Example ____Will___________   /   /uw/-   /  instead of  /  /ʊ/    /  Example ____ pull ___________

  / ɛ/   instead of    / ey  /  Example ___mate __________   /     /  instead of  /     /  Example _______________

 _____
Student uses non-English sounds instead of English sounds (explain)

  
    ______________________________

__________________________________

Other difficulties
_____
Does not say the -ed endings correctly.

___Sometimes__
Does not say the -s/-es endings correctly
_____
_________________________________________________________________________

_____
_________________________________________________________________________
Student Name _Chinese    


 
Your Name ____Agata Guskaroska_____________________

Student Native Language ____Chinese_______________


Recommendations
1. Choose three errors to work on with your student. Choose from one of the following sets of errors.

A: 1 vowel sound,1 consonant sound, 1 suprasegmental

A: 1 vowel or consonant, 1 suprasegmental, 1 grammatical ending (-ed or -s)

A: 1 vowel or consonant, 2 suprasegmentals

2. Explain why you have chosen to work on each error.

3. For each vowel and consonant sound you choose, list a backup error that you can work on if the first choice is not appropriate.

ERRORS CHOSEN



JUSTIFICATION

Error 1  __/ɛ/ instead of  /ey/ and /ɪ/ 
The student mixes these three sounds and sometimes she uses them interchangeably. I believe it is important 


that she can differentiate between these sound because

this problem may cause problems in compensability

Error 2  /d,s or z/ instead of /th/ sounds  (θ, ð)       The student obviously does not know which sound to use 
                                                                                 when it comes to /th/ sounds. She uses different phoneme 

                                                                                 depending on the surrounding sounds. In addition to the                                                                                         exercises, I am going to analyze the environment, and maybe                                                                                  some information on her L1  sound system in order to                                                                                              facilitate the learner to distinguish between these sounds.

Error 3     Intonation




The learner uses the fall pattern very often and it is 







Important for him to understand the difference and use it                             correctly depending on the message he wants to send to the                         listener 

Backup error __________ Rhythm and Linking   use of reduced vowels for unstressed words and syllables.


Backup error ___________ Linking together words within a phrase. The only linking the student makes is C_C (same)


